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Creating a Schoolbook for Teaching Animal Welfare

The approach to creating the schoolbook focused on the involvement of teachers to develop school lessons on
Animal Welfare and protection.

Between the ages of 7 to 11 years, a child develops new ways of understanding. During the leaning process,
the child frequently uses schemes and images that facilitate information processing. This provides the founda-
tion for developing symbols and concepts. (1)

At this age level, learning to read and write gives the child the possibility to better express his/her feelings
and thoughts and to find new ways to develop his/her imagination. Considering a child’s emotional, cognitive,
and intellectual evolution at this age level, the schoolbook “Close to animals” was created targeting pupils in
3rd and 4th grade (8-11 years old).

The book proposes a new, interactive approach through which children discover aspects related to animal life
and they can get directly involved in debates and activities based on the themes presented. Participation is
stimulated by different requests that promote the learning process such as: “Imagine that...”, “Group activity”,
“Let’s talk!”, “Tell your opinion!”.

The nine chapters include drawings and photos that draw attention to the problems animals face and the
necessity to protect them:

For 3rd grade: “Animals have a home, too”, “Animals do feel”, “Stray animals”, “Pets”.

For 4th grade: “Animals have magic powers”, “The animal’s unseen world”, “Animals work, too”, “If I only was
a bird...”, “Altering animals’ behaviour”.

Here is an example of how one of the lessons is set up (Photo 1 and 2 - Illustrations and lesson “Animals do
feel”):

Photo 1: Animals do feel, page 8 Photo 2: Animals do feel, page 9



“Animals do feel”

Look at the following images and answer the questions.

e  How can animals communicate their wants to humans?

e How do animals communicate with each other?

e How do we figure out when an animal is happy?

e  How do animals express their happiness?

LET'S TALK...

Write down in two columns the feelings animals and humans may have.
GROUP ACTIVITY

Choose someone from your team to present situations that express the needs of an animal to the other team,
using body language and specific sounds.

Examples: A thirsty puppy preys on his master to give him water; the bear is searching for a hibernation den.

LET'S TALK...

How do humans express their feelings towards an animal, and especially towards the ones they live
with?

e Is it enough to play with our pet in order to demonstrate our love? What else do we have to do for it?
e  Animals also communicate with each other.

e  (Comment on their reactions as signs of communication.

e  Compare the way a parent brings up his/her child to the way an animal-parent raises its cub.

DID YOU KNOW...

...that many animals live together as families or societies?

For example: penguins, chimpanzees, ants, bees, wolves, elephants, etc.

Come up with information on this topic and develop a project.

LET'S TALK...

There are cases of animals that have adopted other animals’” cubs. Give examples of stories on cases in which
children were adopted by animals.

What are the criteria an adult should fulfil for his/her child/cub to grow up normally?
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Here are a few examples on how a cub may become an orphan.

What could happen to the orphan cubs?

How can they survive and how may humans ought to intervene in this matter?

Humans, by negligence, may cause suffering to both wild animals and pets.

GROUP ACTIVITY

Create a newspaper page, including:

a. a case on (human-related) pollution that causes animals from a certain area to suffer;
b. a situation in which people have saved animals by creating better life conditions;

c. a story about a man who saved a wild animal;

d. the story of a man saved by an animal.

Pick up a suggestive title, add photos, drawings, etc.

Collect aspects from the animals” different environments and habitats presented in the book, thus providing
children with the perspective that animal protection and welfare have no borders and are not restricted.

By using this book, teachers have the opportunity to teach children about a new field with an interdisciplinary
character which integrates knowledge from other disciplines (natural science, geography, biology, religion,
etc.), and underlines the fact that by developing the sensitivity and responsibility of children, they will be

better capable, as adults, to understand their fellow human beings.

A handout has been created for each lesson describing the specific objectives, suggestions for teaching, and
expected results. In this respect, we will present the examples from the lessons “Animals work, too” here:

“Animals work too” - Lesson’s specific objectives

The pupils have to:

e compare man’s characteristics to those of animals;

e  determine similarities between certain features of both humans and animals;

e realise that animals work, too, just like people (in order to obtain food, to build their homes, to raise
their babies, etc.);

e identify the situations in which animals don't “work” exclusively for themselves;
e exemplify the situations in which humans exploit animals;

e offer pro and contra opinions on the solutions for certain dilemmas.



In the end, a conclusion will be drawn focussing on the fact that the man, as the superior being, must protect
animals and eliminate their exploitation.

The problem of wild animals being used as certain models will also be tackled.

The text “Animals can be saved” will be read in class and, afterwards, each pupil will have the possibility to
express his/her own opinion.

Activity divided into groups: enumerate 10 measures intended to stop animal exploitation, by:
Brainstorming:

e all the pupils’ ideas will be written down on a big sheet of paper in marker pen

e  after evaluating them, 10 measures will be selected.

Owing to their content, the major advantage for teachers is that the information from the lessons of “Close
to the animals” can also be used for other school subjects for the 3rd and 4th study level, such as: natural
science, civic education, religion, practical abilities, etc.

To date, VIER PFOTEN’s schoolbook has been translated into English, Bulgarian, Hungarian, and German.
Implementing an Educational Programme on Animal Welfare

Creating a project to support teachers gave us the possibility to propose alternative methods of teaching to
the responsible authorities, a new approach in the field of educating primary school children, as well as the
possibility to integrate animal protection and welfare into pupils’ school schedule. The project was approved
as an extracurricular project by the School Inspectorate Bucharest, which is part of the Education Ministry,
implying that teachers can choose when and where the animal protection hour is integrated. The best option
for the teachers was to run the project during one school semester, in consideration of the fact that extracur-
ricular projects play a significant role in 3rd and 4th grade.

In spring 2004, the project was implemented for the first time as a pilot project in 13 schools in Bucharest,
i.e., in one class in each school, targeting 325 pupils. The next step was to extend the project in Bucharest to
30 schools and across the country in collaboration with the local School Inspectorates. From 2004 until today,
over 8,500 pupils participating in the project and 340 teachers and school inspectors from 32 Romanian towns
have participated in the project. This number shows that teachers can be the best ambassadors of successful
Animal Welfare programmes.

For the teacher, the advantage of participating in an extracurricular program means a better qualification. The
involvement, responsibility, and results are recognised and rewarded by the School Inspectorates. The teacher
plays a key role in the school’s educational process and becomes a “model” for the pupils, being the one that
can make the children better understand the information, help and encourage them to create their own opin-
ions and to develop ways of expression and their own sense of value. (1)

Therefore, teacher and school selection represented a very important part of the project. A school inspector
for each county and another one for Bucharest are responsible for supervising the educational system at the
primary school level. Hence, the school inspector is the key person in the selection process of teachers to
implement the project. The selection is based on several criteria:
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number of projects that were implemented by the teacher:

e number of projects implemented in the school;

e professional training level of the teacher, and

e  socio-economic background of the pupils - this depends on the area where the school is located.

Based on these criteria, the number of teachers has to furthermore be balanced, meaning that mostly lightly
trained teachers as well as teachers who are less qualified for different types of projects are selected.

The schools are chosen in such a way that the equilibrium is maintained, meaning that schools from different
neighbourhoods, pupils with different socio-economic backgrounds and schools for the national minorities are
included. Hungarian and German minorities from Romania are also involved in the project and the teachers
have the opportunity to develop the lessons in the children’s mother tongue.

The representatives of the school inspectorate who have a special qualification monitor the project.

All the schools, teachers, and supervisors are mentioned in the protocol that is signed by the general school
inspector.

The next step involves the training course for the teachers. In addition to the lesson objectives the teachers
receive along with the schoolbook “Close to animals”, they are trained on how to use different alternative
methods of teaching and how to apply these methods during the school hour. Traditional methods such as
conversation, speech, and observation are combined with more interactive ones focussing on the dialogue be-
tween the children and teacher, aiming to encourage children to express their feelings and solutions for differ-
ent situations animals may be in and to develop empathy for different aspects of animal life and behaviour.

Photo 3: Teachers training course



Photo 4: Teachers training course

The lessons from the “Close to animals” schoolbook are conceived to focus children’s attention on the cause -
effect principle and to induce them to find solutions to problems that are debated in class under the teacher’s
supervision.

The learning strategies we chose include: the round table, concept network, list of values, four corners, co -
op, co - op, inner circle - outer circle (Photos 3 and 4)

For this presentation, we have chosen three lessons from the “Close to animals” schoolbook with the proposed
learning strategies from the teachers training course. The learning methods are developed based on lesson-
specific objectives:

“Pets”

1. The trainers read the specific objectives of the topic.

2. In order to perform one of the learning tasks for this topic, the cooperation strategy “Round Table” is be
used:

All participants are asked the following question: “Which are the criteria you must consider when choos-
ing a pet?”

3. The participants are divided into two groups. Each group receives a piece of paper and a pen which are
passed from one person to the next. Each person quickly writes an answer without reading the previously

written ones.

4. The trainers process the answers received from the entire group.
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Conclusion:

Before choosing a pet, you must acknowledge that you are responsible for its life and you must consider
the needs of each species and your ability to satisfy such needs.

“Animals work, too”

The trainers read the targets specific to the topic out loud.

To approach one of the subjects which can be discussed on the suggested topic, we propose using the
strategy of learning by cooperation, “Concept Network”:

a. The participants are divided into four groups by drawing numbers from 1 to 4. Each team will have
four minutes to discuss the given topic.

b. Each member of each team receives crayons or pencils in different colours.
c. The trainer writes the subject on the flipchart and draws a rectangle around it.

d. In turn, each team approaches the flipchart and each member of the team writes down a concept
related to the respective subject.

e. Each member of the team writes down a basic concept and an additional one and circles them with
the same colour. If he/she does not find it, he/she can establish links between the concepts already
specified.

Conclusion:

Man as a being who is superior to other living creatures must protect them and eliminate their exploita-
tion.

“Animals do feel”

The trainers read the targets specific to the topic out loud.

Learning task: the participants write down in a list on two columns the emotions animals and people can
feel.

For this, we suggest using the strategy “List of Values” (the criterion for the division into teams: notes
with animals; four teams are formed):

a. Two of the teams list the emotions people can feel and the other two teams list those animals can
feel

b. The trainers write down the teams” answers on the flipchart in two columns; the common answers are
highlighted



3. Conclusion:

The emotions of animals are the expression of their communication either among themselves or with
humans.

After the teachers training has been completed, the “Close to the animals” schoolbook is distributed to the
children, the book is offered free of charge and the children may keep it. To support the teachers, VIER PFOTEN
representatives provide different school materials and information on the topics of the different lessons.

The evaluation of the project is carried out together with representatives from the School Inspectorate,
involving two target groups: teachers and children. Since spring 2010, the project evaluation has been con-
ducted with the support of the Babes-Bolyai University Cluj, Faculty of Psychology and Science of Education.

Activities with Children

With reference to the activities developed for the classroom, the children are provided the opportunity to
interact with animals, to learn about them, identify and find new solutions for the situations animals find
themselves in.

The courses are fully interactive and are in line with the emotional development of the children; therefore,
they do not involve homework. At the end of each lesson, a group or a practical activity is undertaken, so the
kids have the possibility to express themselves through drawings or essays on different issues, small theatre
performances or small projects. (Photos 5 and 6)

AW
R A '5'/
Photo 5: Children participating in a group activity.
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Photo 6: Collage of wild animals

One of the most important project activities is the children’s meeting with VIER PFOTEN’s “Dogs for People”
team. During this activity, therapy, search and rescue dogs accompanied by their trainers show children what
a stray dog can do if it is loved and taken care of. The seven former stray dogs perform for the children and
teachers participating in the project. It is a dog performance in which children realise that a stray dog can
become man'’s best friend. The demonstration is followed by an interaction between the dogs and children,
supervised by the dogs’ trainers. The children are encouraged to share their own experiences with stray ani-
mals and with the help of VIER PFOTEN’ s dog trainers, kids can learn about the behaviours of stray dogs and
of their own dogs. (Photos 7 and 8)

Photo 7: Dog training demonstration



Photo 8: Children interacting with the dogs.

At the end of the project, VIER PFOTEN organises exhibitions together with participating children and teachers
and the help of the School Inspectorate at which the children’s project output is presented and shared. One of
the most important events was established in collaboration with the Romanian Farmer Museum in Bucharest,
gathering 200 participants for different activities. (Photos 9 and 10)

Photo 9: Children at the exhibition
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Photo 10: Children’s drawings

Conclusions

Romania is a country in which Animal Welfare and protection principles are still not part of people’s mentality.
The most effective way of confronting the lack of empathy towards animals is educational programmes that
provide children with basic knowledge on Animal Welfare. During a child’s first school years, teachers have
the chance to develop and guide their pupils’ sensitivity and responsibility towards animals. Through VIER
PFOTEN’s educational project, teachers become ambassadors of Animal Welfare. Eventually, educated children
will turn into adults who are better aware and are able to take the right decisions regarding Animal Welfare
and protection and to defend animals’ rights.
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ABSTRACT
SCHOOL TEACHERS - AMBASSADORS OF ANIMAL WELFARE IN ROMANIA

Dungler I. (1), Tulpan V. (2)

(1) Projects department, VIER PFOTEN International, Linke Wienzeile 236, A-1150 Vienna, Austria
(2) Programs department, VIER PFOTEN Romania, 24 Maica Alexandra, Bucharest 1, Romania

Owing to families’ neglect, children regularly witness animals’ suffering: stray animals, animals sacrificed in
public or private places, molested pets, wild animals used as “models”, animals locked up in zoos and circuses,
animals ceased without any restrictions, etc. Adults’ indifference towards animals is unfortunately an example
for children. The animal protection organisation VIER PFOTEN has developed the “Children Learn to Protect the
Animals” project, which aims to demonstrate that, by means of education, this attitude can change over time.
Adapting to the Romanian education system, the project targets teachers and pupils from primary school, 3rd
and 4th grade, as one of the most important periods of educational development, involving them in a project
that aims to show that the study of animal protection is necessary in schools, since it supports the children’s
education by sensitising them and helping them develop a sense of responsibility towards animals - thus
emphasising that animal protection must be a part of their basic education. For this purpose, an interactive
schoolbook “Close to animals” has been created, training courses for teachers based on alternative teaching
methods are offered, teaching guidelines and activities that provide children the opportunity to interact with
animals are provided.

The teachers, as key persons in the guidance of pupils with reference to ethical, moral, and social values have
the opportunity of becoming ambassadors of Animal Welfare.

Based on these considerations, the project initiated by VIER PFOTEN aims to introduce the study of animal pro-
tection in the primary school curriculum in those countries in which the project is already running, Romania
Kand Bulgaria, and to offer the knowledge and know-how in countries where the project is needed.

/
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POULTRY WELFARE AND THE POULTRY MEAT

TRAINING INITIATIVE

AUTHORS: Bourns C.

NFU, Agriculture House, Stoneleigh Park, Stoneleigh, Warwickshire, CV8 2TZ, United Kingdom

Summary

The competence of a stockman is vital to bird welfare. Both the Broiler Welfare Directive (BWD) and the Red
Tractor Assurance Scheme (the main scheme within the UK) stipulate that keepers of chicken must have re-
ceived sufficient training before being given responsibility to care for the birds. This training must cover areas
such as the physiology of the birds, handling, emergency care, and biosecurity measures.

The Poultry Meat Training Initiative (PMTI) was established by the poultry industry in the UK to meet the
requirements of the BWD and the Red Tractor Assurance Scheme. The PMTI sets minimum training requirements
for each role within the poultry sector and course content for poultry qualifications. It is also responsible for
the poultry passport scheme, an online training recording system for individuals within the poultry industry.

Keywords: Poultry meat training initiative, poultry passport, poultry welfare, broiler welfare directive, assur-
ance

Introduction

Poultry meat in the UK is produced in a number of production systems, some of which will be perceived as
higher welfare systems. However, in any production system the competence of the stockman is likely to be the
biggest factor affecting bird welfare.

Legislation and Assurance Scheme Requirements

The importance of trained and qualified staff has been recognised within the Broiler Welfare Directive (BWD)
(Council Directive 2007/43/EC) which comes into force across the EU in 2010. This Directive lays down mini-
mum standards for the production of meat chicken and Article 4 deals with the training and guidance for per-
sons dealing with chickens. Member tates must ensure that keepers of chicken have received sufficient training
for their role and that appropriate training courses are provided. Keepers of chicken must hold a certificate of
competence that is recognised by the competent authority or show they have gained the equivalent experience
through working in the industry for at least five years in the last ten.

The Red Tractor Assurance Scheme covers a majority of poultry production within the UK and it is a require-
ment of all major retailers that chicken meat is produced under this scheme. The standards contain modules on
animal health and welfare and the training and competency of staff. Under these, stockmen have to be able to
demonstrate knowledge of bird behaviour, signs of good and poor health and disease, correct handling of birds,
humane culling methods, litter management, the signs of thermal stress in the birds, and corrective action.

The Poultry Meat Training Initiative

The Poultry Meat Training Initiative (PMTI) was established by the poultry industry in order to help producers
meet the requirements of the BWD and the Red Tractor Assurance Scheme. The organisations involved in the
running, governance, and development of the initiative are the National Farmers Union (NFU), British Poultry
Council (BPC), Lantra, and Poultec.

The PMTI has set down minimum training requirements for each role within the poultry meat sector. It has
defined three levels based on job specification and laid down minimum training requirements for each. Level



2 and 3 roles are required to complete a Diploma in work-based agriculture (poultry) or a National Vocational
Qualification (NVQ) in livestock production (poultry). These are vocational courses and contain units which
deal specifically with poultry welfare. The candidates must show they are able to establish, monitor, and main-
tain conditions appropriate to the welfare of livestock and are assessed on their ability to do so.

The Poultry Passport Scheme

The PMTI has been responsible for setting up the Poultry Passport Scheme. This is an online training recording
system. Each individual within a company will have his/her own passport which contains details of all training
and qualifications they have undertaken and provides the required evidence of competence as requested by the
BWD and Red Tractor Scheme. This Poultry Passport can be carried over with the individual if he/she changes
roles or organisations and enables new employers to check the level of training and qualifications they have
already acquired and what future training they may need.

Conclusions

The welfare of livestock will be governed by the competence of the stockman. Knowledge and understanding
of the needs of the animals they are responsible for not only achieves benefits in terms of bird health and
welfare, but also in terms of financial return. The PMTI offers standardised training across the poultry meat
sector ensuring that staff receive the correct level of training for their role. This has numerous benefits. The
company has competent and well informed staff which will derive the best possible results from their chicken.
The trained individual feels motivated and enthusiastic and has a record of qualifications, through the Poultry
Passport Scheme, which can move with him/her as he/she progresses. There are also benefits for the UK poul-
try industry as a whole. With increasing pressure from consumers and retailers, it can prove it has a profes-
sional and qualified work force which is dedicated to ensuring the welfare of its livestock.

References
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ABSTRACT
POULTRY WELFARE AND THE POULTRY MEAT TRAINING INTIATIVE

Bourns C.
NFU, Agriculture House, Stoneleigh Park, Stoneleigh, Warwickshire CV8 2TZ

The welfare of livestock will be governed by the competence of the stockman. Knowledge and understanding
of the needs of the animals they are responsible for not only achieves benefits in terms of bird health and
welfare, but also in terms of financial return.

The Poultry Meat Training Initiative (PMTI) was developed by the poultry industry in the UK to meet the train-
ing requirements laid down within the Broiler Welfare Directive and the Red Tractor Assurance Scheme. Both
require those responsible for the care of chicken for meat production to be able to demonstrate that they have
received training and that they can establish, monitor, and maintain conditions appropriate to the welfare
of poultry. The scheme was launched in 2008 and has been adopted by a majority of the integrated poultry
companies and their contract growers.

The PMTI sets minimum training requirements for various roles within the poultry sector, i.e., stockman, farm
manager, hatchery operator, ensuring that there is a standardised level of training across the poultry industry.
It also developed the Poultry Passport Scheme, an online training recording system. Individuals have their
training logged onto their own ‘Poultry Passport” which provides them with a personal record of skills that can
Kbe carried over if they change employer. /
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IMPORTANCE OF ANIMALS TO CHILDREN, ANTHRO-

POMORPHISM, AND THE DEVELOPMENT OF EMPATHY
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of Zurich, Switzerland
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Summary

Animals mean a lot to children. Studies have shown that they are indeed ‘significant others’, offering socio-
emotional support when needed.

Other studies have examined the effects of animals, especially dogs, on children in classrooms, their behav-
iour and integration, and on the learning atmosphere in their presence. Different programmes have different
goals; many utilise the emotional feelings of children, their empathy towards animals, even anthropomorphic
exercises, to reach their goals.

Anthropomorphism, the projection of thoughts and emotions onto animals, was long frowned upon - espe-
cially in ethology. That has changed amongst scientists in the last two decades. Calling on the feelings of
children when considering the humane treatment of animals can be a powerful pedagogical tool.

That humane education school programmes have long-lasting effects on the development of empathy, and that
a relationship between empathy towards animals and people as well as with the development of emotional
intelligence exist, has already been demonstrated.

Keywords: Companion animals, emotional support, anthropomorphism, empathy, school programmes
Introduction

Animals, especially companion animals, can mean a great deal to children {13}: they motivate and invite the
child to interact; arouse curiosity; may promote responsibility and awareness of other beings; may serve as
a bridge between the worlds of a child and of an adult; reduce stress and promote relaxation; if habituated
and/or socialised when young, they allow physical contact; they stimulate physical and mental activity; can
awaken a joy for life; promote self-confidence as well as coordination; can serve as a refuge and can console;
can provide opportunities for new experiences and promote social competencies; promote trust and accept
us, e.g. physically or mentally challenged children, without prejudice; and companion animals help children
cope with fears, worries, and frustration. Indeed, as illustrated in Table I, many studies in different countries
show that animals are so-called ‘significant others’ to children, even juveniles, offering them socio-emotional
support in times of need.

Table I. A sample of results indicating that children and juveniles turn to their pets for social support.

-~

e BOTH 7 YR-OLDS (N=72) AND 10 YR-OLDS (N=96) INDICATED THEIR PETS WERE A “SPECIAL FRIEND”
WITH WHICH THEY HAD “INTIMATE TALKS” {5}

® 42% OF 5-YR-OLDS TURNED TO THEIR PETS WHEN SAD, ANGRY, AFRAID OR HAPPY {14}

e OF 213 BOYS AND 213 GIRLS, 9-10 YR-OLDS IN GERMANY: 79% PREFERRED THE COMPANY OF THEIR
PET WHEN SAD; 69% SHARED SECRETS WITH THEM; 48% PREFERRED PET COMPANY TO PEERS {17}

K. 75% OF 10-14 YR-OLD SAMPLED CHILDREN IN MICHIGAN TURNED TO THEIR PET “WHEN UPSET” {7} j




Social support theory {6} along with attachment theory {4}, and most recently biophilia {11, 19}, are often
drawn upon to explain both the prevalence of pet ownership, as well as the effectiveness of domestic animals
as therapeutic agents to help people of all ages with special needs {18}.

Companion Animals and the Development of Empathy

Although many pedagogues have assumed that a link exists between the empathy for people and the empathy
for animals {10}, researchers who have posed this question in the past arrived at conflicting results for vari-
ous reasons. However, in a critical review, Paul {16} concluded in 2000 that such a correlation does indeed
exist - albeit cautioning against assuming causality or the same underlying mechanism. In 2004, a further
correlation was established: not only between empathy towards animals and empathy towards people, but also
with respect to levels of human emotional intelligence {3}.

A causal relationship between the development of empathy towards animals and towards people was demon-
strated in 1996 {1}: Ascione and Weber conducted a year-long, school-based, humane education programme
on 4th graders’ attitudes towards animals. Using pre- and post-test design, comparing an experimental group
(children in the humane education programme) with a control group of same-aged children in a similar class,
the researchers found at both post-testing time points (end of the first year and one year later, without con-
tinuation of the experimental intervention) that 1) humane attitudes were better after the programme, 2) the
enhancement of attitudes towards animals turned into human-directed empathy, especially when the quality
of the children’s relations with their pets was included as a covariate, and 3) the effect was long-lasting {1}.
These results are especially encouraging for the proponents of humane education programmes.

Anthropomorphism

Many children’s programmes utilise the emotional feelings of children, their empathy towards animals, even
anthropomorphic exercises, to reach their goals. Anthropomorphism, the projection of our thoughts and emo-
tions onto animals, namely, the assumption that animals have the same thoughts and emotions as we humans,
was long frowned upon - especially in the field of ethology. That has changed to some degree amongst sci-
entists over the last two decades given 1) the knowledge that humans have been selected by evolution to
anthropomorphise {15}; 2) that anthropomorphic thoughts are indeed a useful source of hypotheses which
can then be tested and interpreted by non-anthropomorphic, objective means {2}; and 3) the prerequisite
that the dignity of the animal (-species) is not impinged upon (e.g., by clothing the animal or ‘equipping’ it
with things like sunglasses!). Calling on the feelings of children when considering the humane treatment of
animals can in fact be a powerful pedagogical tool and has been utilised, e.g., in the joint WSPA-IAHAIO-WHO
teacher’s manual {21}, as well as the supplemental information from the WHO Training Programme on Human-
Animal Interactions {20}.

Pets in Schools

Other studies have been conducted on the effects of animals, most often companion dogs, on children in
the classroom setting, their behaviour, and integration, and on the learning atmosphere in their presence. In
many European cities today, school children come from different cultural backgrounds of immigrant parents
and their integration is one key to successful learning. Researchers in Vienna, Austria, have been particularly
active in analysing the effects of companion dogs - often owned by the teachers - on such children in the
school setting {8, 12}. Hergovich et al. {8} found that when a dog was present in the classroom for three
months, relative to a matched control classroom, field independence and empathy towards animals were sig-
nificantly enhanced. The teachers also reported that the children in the experimental group exhibited higher
social integration and fewer cases of aggression. Kotrschal and Ortbauer {12} found similar results: Although
there were major individual differences in the children’s interest in the dog and their behavioural responses,

123



124

the class became socially more homogenous with a decrease in behavioural extremes, e.g., aggressiveness and
hyperactivity, and formerly withdrawn children became more socially integrated. Boys were more strongly af-
fected than girls and although most children spent a considerable amount of time watching and contacting
the dog, they also paid more attention to the teacher.

Different programmes have different goals, as illustrated in some of the presentations in this volume: some
emphasise safe behaviour (e.g., bite prevention), others the proper care and humane treatment in accordance
with the species-specific needs of the animals, and still others emphasise respect for animals as co-inhabit-
ants of our planet. But all have their justification when well-conducted.

Table II. The IAHAIO Rio Declaration on Pets in Schools {9}

~

TAHAIO URGES ALL SCHOOL AUTHORITIES AND TEACHERS, AS WELL AS ALL PERSONS AND ORGANISATIONS
INVOLVED IN PET PROGRAMMES FOR SCHOOLS, TO CONSIDER AND ABIDE BY THE FOLLOWING GUIDELINES:

PROGRAMMES ABOUT COMPANION ANIMALS SHOULD, AT SOME POINT, ALLOW PERSONAL CONTACT WITH
SUCH ANIMALS IN THE CLASSROOM SETTING. DEPENDING ON SCHOOL REGULATIONS AND FACILITIES,
THESE ANIMALS SHOULD:

A) BE KEPT ON THE PREMISES UNDER SUITABLE CONDITIONS OR

B) BE BROUGHT TO SCHOOL BY THE TEACHER OR

C) COME TO VISIT WITHIN THE CONTEXT OF A VISITING PROGRAMME, TOGETHER WITH THEIR
OWNERS OR

D) ACCOMPANY A CHILD WITH SPECIAL NEEDS AS A SERVICE DOG.

ANY PROGRAMME INVOLVING PERSONAL CONTACT BETWEEN CHILDREN AND COMPANION ANIMALS MUST
ENSURE:
A) THAT THE ANIMALS INVOLVED ARE
e SAFE (SPECIALLY SELECTED AND/OR TRAINED);
e HEALTHY (ATTESTED BY A VETERINARIAN);
e PREPARED FOR THE SCHOOL ENVIRONMENT (E.G., SOCIALISED TO CHILDREN, ADJUSTED
TO TRAVEL IN THE CASE OF VISITING ANIMALS);
e PROPERLY HOUSED (EITHER IN THE CLASSROOM OR WHILE AT HOME); AND
o ALWAYS UNDER SUPERVISION OF A KNOWLEDGEABLE ADULT (EITHER THE TEACHER
OR OWNER);
B) THAT THE SAFETY, HEALTH, AND FEELINGS OF EACH CHILD IN CLASS ARE RESPECTED.

PRIOR TO THE ACQUISITION OF CLASSROOM ANIMALS OR A VISIT OF THE CLASS BY PROGRAMME PER-
SONNEL WITH COMPANION ANIMALS THAT MEET THE ABOVE CRITERIA, BOTH SCHOOL AUTHORITIES AND
PARENTS MUST BE INFORMED AND CONVINCED OF THE VALUE OF SUCH ENCOUNTERS. PRECISE LEARNING
OBJECTIVES MUST BE DEFINED AND SHOULD INCLUDE:

A) ENHANCEMENT OF KNOWLEDGE AND LEARNING MOTIVATION IN VARIOUS AREAS OF THE SCHOOL
CURRICULUM;

B) ENCOURAGEMENT OF RESPECT AND OF A SENSE OF RESPONSIBILITY FOR OTHER LIFE FORMS;

C) CONSIDERATION OF EACH CHILD’S EXPRESSIVE POTENTIAL AND INVOLVEMENT.

THE SAFETY AND WELL-BEING OF THE ANIMALS INVOLVED MUST BE GUARANTEED AT ALL TIMES.

\_ /




These and other research findings prompted the International Association of Human-Animal Interaction Or-
ganizations to unanimously pass the ‘Rio Declaration on Pets in Schools” {9}, which was also endorsed by
the WHO Training Program on Human-Animal Interactions held in Sao Paulo, Brazil, 2001 {20}. The declara-
tion begins with a preamble relevant to this topic: given the strong evidence that has accumulated in recent
years demonstrating the value of social relationships with companion animals for children and juveniles, it is
important that children be taught proper and safe behaviour towards those animals and the appropriate care,
handling, and treatment of the various companion animal species. Realising that companion animals in school
curricula encourage the moral, spiritual, and personal development of each child, bring social benefits to the
school community, and enhance opportunities for learning in many different areas of the school curriculum,
TIAHAIO members have adopted fundamental guidelines on pets in schools in September 2001.

It is important to emphasise that any programme in humane Animal Welfare Education, which involves children
and live animals, must consider and respect the interests and feelings of both the children and the animals
involved at all times. Thereby, we can reach our diverse goals while benefiting all programme participants -
human and non-human.
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ABSTRACT

Animal welfare is recognized as a core component of a responsible livestock sector. FAO recognizes, on the
other hand, that animal welfare, despite its evident positive impacts, is often unsatisfactory throughout the
livestock sector, both in traditional and modern systems. Education is needed to create awareness of animal
welfare and a greater understanding of the significance of animal welfare for successful animal production.
In the case of animal producers and handlers, such education may ultimately lead to the implementation of
new procedures that improve animal welfare outcomes. Education directed to the general population may lead
eventually to people supporting forms of animal production that involve enhanced animal welfare. Animal
welfare education needs to take cultural, political, economic and religious considerations into account, so as
to be locally relevant. Animal welfare education can occur at all levels of a country’s education system. At
lower levels, animal welfare education can take the form of simple principles such as the “Five Freedoms”. In
higher education it can take the form of scientific and conceptual understanding of the place of animal wel-
fare in animal health, productivity and product quality. Especially in countries where a high proportion of the
population is engaged in agriculture, education of children in the school system may be the best long-term
strategy for achieving change; and in countries where women play key roles in animal care, it is particularly
important that such education include girls and women. Training and education need to be sympathetic to
local knowledge and resources and should be done by local organizations and personnel; external expertise is
most efficiently used to train future trainers.

FAO counts on a large number of education and training programmes that have been developed and imple-
mented throughout the years worldwide: farmer field schools; rural radio programmes; school gardens; Educa-
tion for Rural People Partnership, rural youth development work; virtual international classrooms with lesson
modules for teachers, resources and activities for young people, interactive fora for exchanging information
and experiences around the world.

Finally, FAO, in collaboration with other partners, including the European Commission, has started in May 2010
in Latin America, a series of regional workshops that aim at presenting the existing educational strategies to
promote animal welfare concepts and practices and at discussing relevant issues for new developments.
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